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Abstract. This study explores students' responses to how the peer teaching method in microteaching lectures 

can provide teaching skills to become elementary school teachers. The research applied a quantitative 

descriptive method by analyzing questionnaire instruments distributed to 35 elementary school teacher 

education students who took microteaching courses in the fourth semester. Data collection used a closed-ended 

questionnaire instrument and focus group discussions to identify teaching skills that are still needed by students 

to be trained through peer teaching. The results of the data analysis showed that the average student perception 

of peer-teaching reached an average of > 4 (figure 1) out of 12 questionnaire questions. This figure indicates a 

good category. The results of the focus group discussion obtained data that what still needs to be trained 

through peer teaching is adjusting learning strategies to the learning material and the background of students 

and eliminating the fear of making mistakes that make them insecure in front of their peers. Based on the 

results of data analysis, it is concluded that students' perceptions are good about peer teaching and can help 

them equip teaching skills as prospective elementary school teachers. However, it is still necessary to add skill 

training through peer teaching about adjusting learning strategies to the material being taught and eliminating 

self-confidence. From the findings of this study, it is suggested that to prepare the competence of elementary 

school teachers through micro-teaching courses, the peer teaching method needs to be maintained but it needs 

to be added to the content of skills that are still needed by students, namely preparing lesson plans. 

 

Keywords: peer teaching, microteaching, teaching skills training. 

 

I. INTRODUCTION 

Teaching skills are proven to be a problem faced by student teachers when carrying out teaching 

practice programs at schools, including novice teachers who are starting to carry out their teaching 

duties at school. This problem shows that it is very important for student teachers to be equipped with 

teaching skills. By providing teaching skills, it is hoped that there will be no risk of incompetence in 

teaching practice or inability to become a real teacher. 

It is very important to provide teaching skills to prospective teachers because good teaching 

skills contribute to student learning outcomes (Liang et al., 2022) and teacher teaching competence 

is the main determining factor in school success compared to other factors. (López-Martín et al., 

2023) . Providing teaching skills can be said to be very urgent for prospective teacher students, so 

there are microteaching courses in universities that produce prospective teachers. 

Microteaching is a mandatory course that must be taken by Bachelor of Elementary School 

Teacher Education students who are prepared to become elementary school teachers. Through 

microteaching, students are expected to be trained in a number of teaching skills because it has been 

widely recognized as an influential subject in helping prospective teachers learn and reflect on how 

to teach effectively (Alyani & Ratmanida, 2021) . The main objective of the course is to prepare, 

develop and improve the quality of prospective teacher students who meet teacher competency 

standards. Microteaching was initially introduced at Sanford University in the 1960s (Ralph, 2014) , 

but because microteaching is recognized as an effective approach for developing teacher competency 

(Luo & Li, 2024) , in its development it has been widely applied by universities that educate 

prospective teachers in various countries. . 
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The microteaching lecture process to help students practice teaching applies the peerteaching method, 

namely teaching classmates. The peerteaching method is designed as a short but structured practical experience 

in which prospective teachers will begin to bridge the theory-practice gap by planning and presenting 10 to 15 

minute lessons in which they will apply specific instructional skills or tasks learned in previous lectures. The 

peerteaching method gives prospective teacher students the opportunity to practice teaching skills in front of 

a group of their friends, recorded to be seen, reflected on, and evaluated by both their friends and the lecturer. 

Through the process of being recorded, reflected and evaluated, peer teaching is an in-depth method that can 

increase the engagement, analytical and conceptual skills of prospective teacher students (Lowton-Smith et al., 

2019) . 

Previous studies have been conducted on the effectiveness of peerteaching implementation both in 

teacher education (Jeong et al., 2020; Kastrena et al., 2020; Ralph, 2014) and in health education 

(Manolopoulos et al., 2022) (Lu et al., 2022) (Roberts et al., 2020) (Lowton-Smith et al., 2019) . The study 

written in this paper places more emphasis on exploring student perceptions about peerteaching that have been 

experienced and identifying teaching skills that are still needed to be processed through peerteaching. The aim 

of the study is to evaluate the implementation of the peerteaching method and improve the quality of 

peerteaching as well as identify the types of teaching skills that students still need to be integrated in the 

peerteaching method. 

 

II. RESEARCH METHODS 

The research method applies quantitative descriptive methods. Data were collected using a 

closed 5-likert scale questionnaire with 12 statements, complemented by a focus group discussion. 

The research respondents were 35 4th semester students who were taking the Microteaching course . 

Data collected from the questionnaire was processed using descriptive analysis of the average score 

for each statement in the questionnaire. Focus group discussions were conducted to obtain data about 

the skills that students still need to train through peer teaching. 

 

Table 1. Statements in the questionnaire 

No Statement 

1. With peerteaching I am motivated to prepare myself for teaching practice 

2 Peerteaching helps me recognize my own ability to practice teaching skills 

3 Through peer teaching, I was helped to find out mistakes in teaching practice by 

observing my friends 

4 With peer teaching, you can freely practice teaching skills in front of your friends 

5 With peerteaching I am trained to practice teaching skills 

6 Through peerteaching I was able to practice teaching skills 

7 Through peerteaching I was trained to practice 10 teaching skills 

8 Through peerteaching I can easily practice teaching skills 

9 Through peerteaching I feel sufficient to practice teaching skills 

10 Through peer teaching you can try to behave and act like a teacher 

11 Through peer teaching, I was equipped with teaching skills after receiving 

evaluations of teaching performance from friends and couching from lecturers 

12 Through peer teaching, I have been equipped with teaching skills to prepare future 

teachers 

 

The 5 Likert scale answers consist of strongly agree, agree, disagree, disagree, strongly disagree. The 

data is processed using simple analysis using Excel to calculate the average score for each statement 

item. From the results of the average calculation, it is classified into the criteria range of good, fair, 

poor, very poor . 
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Table 2. Average Score Range Criteria 

Average score per 

statement item 

Criteria 

4.0 - 5.0 Good 

3.0 - 3.9 Enough 

2.0 - 2.9 not enough 

1.0 -1.9 Very less 

 

 

III. RESULTS AND DISCUSSION 

Peerteaching as a method applied in microteaching lectures, students are assigned to practice 

eight teaching skills including explanation skills, questioning skills, skills in using learning variations, 

reinforcement skills, opening and closing lesson skills, small group and individual teaching skills, 

class management skills. These eight skills are practiced at the front group of friends for 15-20 

minutes, recorded during practice and observed by friends who act as observers. At the end of the 

practice, students reflect on themselves and are evaluated by observers and lecturers based on the 

results of observations during practice. 

Based on practical experience in peer teaching, students were asked to answer a number of 

statements in a questionnaire distributed via Google Form and the results were obtained as shown in 

the following graph. 
 

 

Figure 1. Graph of the Average Score for Questionnaire Statements 

 

The graph in Figure 1 shows that students' responses to the peerteaching method show an average score 

of greater than 4. The results of these calculations show that students' responses to the peerteaching method 

are in the good category. From these results, it can be said that peer teaching contributes to providing students 

with teaching skills (Kastrena et al., 2020) . The peerteaching method applied in microteaching lectures 

through the teaching practice of their friends gives students the opportunity to self-reflect on what teaching 

skills they have successfully applied and look for problems to discuss with their friends . In this way, 
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prospective teacher students not only know the content of pedagogy but can apply pedagogy in teaching 

practice (Apriani et al., 2022; Lowton-Smith et al., 2019) . Applying the peerteaching method can develop 

general skills such as communication and leadership, where students build their own knowledge in an active 

learning environment by reflecting on the results of their friends' observations (Lowton-Smith et al., 2019) . 

In peerteaching, apart from students being able to reflect on themselves based on their evaluation, they can 

also see the results of practice recordings, so that they do not cause feelings of defensiveness towards their 

friends but can reflect objectively about the mistakes they have made (Bilger, 2017; Liang et al., 2022; Noben 

et al. , 2021; Sezaki et al., 2023) . Through peerteaching there is high efficiency because through this method 

students have the opportunity to reflect on their teaching and reveal the reality of teaching (Pechinthorn et al., 

2020) . Ultimately leading to the development and improvement of their own skills. Thus, it can be said that 

the peerteaching method can be applied in microteaching lectures (Ba, 2015; English et al., 2019; Luo & Li, 

2024) to equip prospective teacher students with teaching skills. 

To obtain data on teaching skills that are difficult to apply and are still needed by students, it 

was explored through focus group discussions, it was found that the difficulty experienced was 

adapting learning strategies to the learning material and students' backgrounds. Apart from that, it 

eliminates the worry of making mistakes so that it makes you feel less confident in front of your 

friends. To overcome this problem, in peer teaching, before practice, students need to be trained to 

prepare detailed learning plans and practice skills using learning variations . 

IV. CONCLUSION 

Students' perceptions of the Peerteaching method in training prospective elementary school 

teacher teaching skills were concluded in the good category as seen in Figure 1, that the average score 

of respondents' answers was in the range of 4.0-5.0. The results of the focus group discussion 

concluded that students still need the skills to adapt learning strategies to the learning material and 

eliminate feelings of self-doubt in front of their friends. With good perceptions from students, it can 

be concluded that the implementation of the peerteaching method can be maintained but needs to be 

improved in practicing skills that are recognized as difficult by students. 
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